1. Term 1 
1. Arts and Culture: Visual Arts -Colour 
2. Arts and culyure: Music - to sing a round 
3. Arts and Culture: Drama - dialogue and mime 
4. Arts and Culture: Dance/Movement -warming up and skill 
development 
2. Term 2 
1. Arts and Culture: Music - to identify rituals 
2. Arts and Culture:Drama -The imporyance of rituals 
3. Atrs and Culture: Danse to research a dance ritual 
4. Arts and Culture: Visual Arts - the artefacts used in 
cultural rituals 
3. Term 3 
1. Arts and Culture: Dance - Historical background of dances 
2. Arts and culture: Visual Arts - identify and classify artistic 
forms 
3. Arts and Culture: Music that portrays hardship/suffering 
4. Arts and Culture: Drama -Different types of drama 
4. Term 4 
1. Arts and Culture: Drama-the warm-up 
2. Arts and Culture: Dance - the warm-up 
3. Arts and Culture: Dance - The Gumboot Dance 
4. Arts and Culture: Visual Arts - Exploring space through 
perspective 
5. Arts and Culture: Music - to read simple melodies 


Arts and Culture: Visual Arts -Colour 
ARTS AND CULTURE 

Grade 6 

PERSONAL AND SOCIAL SKILLS 
Module 1 

Visual arts: Colour 

Activity 1: (individual) 


[LO 3.6] 


A quantity of fruit and vegetables is arranged in the classroom. You must 
select a portion of what you see to draw and then to paint. But first make a 
small rectangular frame that will help you to select a portion of what you 
see to make a satisfactory composition. 


Take a piece of paper, fold it in half and then cut or tear: 


Look through the frame and select the part of the arrangement that you want 
to draw. Before you begin to draw, answer the following questions: 


I can’t see more than three fruits and/or vegetables inside my frame. Is this 
true or false? 


The fruit or vegetable with the strongest colour are more or less in the 
middle of my frame. True or false? 


What I see through my frame does not make one side look heavier than the 
other side. True or false? 


If one or more of the statements are false, you must move your frame so 
that it will be true. 


Draw the portion you see through your frame on your paper. 


Choose any geometric shape, for example a circle, a square, a rectangle, etc. 
and draw this over your drawing. Paint everything inside of the geometric 
shape with warm colours and everything outside of the shape with cold 
colours. Ask your educator to tell you about warm and cold colours. 


Then use primary colours to paint the fruit or/and vegetables. Remember 
that you can mix them to make secondary colours. You can also use black 
and white to make your colours darker or lighter. You may mix your 
primary and secondary colours so as to get tertiary colours. 


ASSESSMENT 


The learner is able to: 1 2 3 4 


Follow instructions 


Accept responsibility for their own work 
Distinguish between warm and cold colours 
Create a satisfactory composition 

Use tertiary colours 


Create light and dark tone values 


Activity 2: (group work/individual) 


[LO 3.6] 


Working in your groups, each of you will now be making a fruit or 
vegetable from paper maché. This fruit/vegetable will be one that is 
indigenous to Africa. (Paper maché is a mixture of starch or wallpaper glue 
and torn up pieces of newspaper.) 


Use the round shapes that your educator has asked you to bring to school 
and paste down the first layer of pieces of paper which have been soaked in 
the starch or wall paper glue. Make sure that your pieces of paper overlap! 


Once this has dried a little, you must apply the second layer on top of the 
first and continue in this way. To build the shape of the fruit you will have 
to use the paper maché almost like clay — take some of the pieces of soaked 
paper in your hand and squeeze out the excess moisture/glue/starch. You 
can then form this into the shapes you need to add to the basic round 

shape. You are building a three-dimensional object. This is not flat like a 
piece of two-dimensional (length and breadth) paper. 


When the fruit or vegetable you are making has dried and has become hard, 
it can be painted. Each group must decide together what to do with their 
fruit and vegetables. You could put it into a bowl or use it as props for the 
drama classes. 


ASSESSMENT 


The learner is able to: 1 2 3 
Take part in a group activity 


Contribute to group work, discussion and 
planning 


Accept cultural differences 
Accept the opinions of others 


Create three-dimensional forms 


Assessment 


Learning Outcomes(LOs) 


LO 3 


PARTICIPATION AND COOPERATIONThe learner is able to 
display personal and social skills while participating in arts and 
culture activities as an individual and in a group. 


Assessment Standards(ASs) 
We know this when the learner: 


GENERALIn regard to 3.1 — 3.6 below: 


e cooperates with other group members during arts activities; 


e is able to make his or her own contribution within the group; 


e accepts fellow learners; 


VISUAL ARTS(3.6) 


e shares resources, choice of materials and negotiates choice of 
subject matter in group project with other learners, with focus 
on: 


e joint decision-making; 
e presentation; 

e safety; 

e the environment; 

e cultural diversity. 


Arts and culyure: Music - to sing a round 


ARTS AND CULTURE 


Grade 6 


PERSONAL AND SOCIAL SKILLS 


Module 2 


MUSIC: TO SING A ROUND 


Activity 1: 


To sing a round 


[LO 3.5] 
S LEP 1 


This is the notation of the round Viva la Musica. 


VIVA LA MUSICA 


Make a graphic representation of the melody in all three phrases. 


Phrase 1 
Phrase 2 


Phrase 3 


STEP 2 


Choose the correct description with regard to the melody: 


Phrase 1 Makes a leap Moves mostly step by step 
Phrase 2 Makes a leap Moves mostly step by step 


Phrase 3 Makes a leap Moves mostly step by step 


Choose the correct description with regard to the rhythm: 


Phrase 
1 


Phrase 
2 


Phrase 
3 


Thrusts 
forward 


Thrusts 
forward 


Thrusts 
forward 


STEPS 3 and 4 


Divide into groups and follow the teacher’s instructions. 


The colour tone changes because harmony is created. The same harmony is 


used throughout. 


Less 
movement 
and 
syncopation 


Less 
movement 
and 
syncopation 


Less 
movement 
and 
syncopation 


Choose the word that is best suited: 


Repetition 
of 
previous 
phrase 


Repetition 
of 
previous 
phrase 


Repetition 
of 
previous 
phrase 


HARMONY RHYTHM MELODY 
How long or short the notes are 
The melody 


The sound of the combined notes 


Activity 2: 


To sing a two-part song and to produce warm and cold sounds 


[LO 3.5] 
STEP A 


This is a traditional Zulu children’s song: Siyanibingelela (We greet you). 


STY ANIBINGELELA 


Si -  ya-ni bi-nge-le - la! S'ja-mi -bi - nge - le - la! 


STEP 2 


Divide into two groups (warm and cold) and follow the teacher’s 
instructions to sing the two-part song. 


STEP 3 


What does warm sound like, and what does cold sound like? 


Try the following and listen to the difference: 


COED WARM 
Clap with flat hands Clap with cupped hands 
Shake tin with pebbles Place your hand on the tin, and 


then shake it. 


Strike a hanging triangle with a 
metal stick 


Snap your teeth with your 
mouth open 


Clear, sharp, open sounds 


Hold the triangle in your hand, 
then strike it 


Snap your teeth with your mouth 
closed 


Dull, closed sounds(more 
resonant) 


Add more examples, i.e. two different sounds on the same instrument. 


STEP 4 


Follow the teacher’s instructions and perform the song with an 


“instrumental” interlude. 


Activity 3: 


To combine two different songs and to sing it as a two-part song 


[LO 3.5 


STEP 1 


Learn the following two songs: 


COLOURS 


Red and yel -lowand pink and green O - range pur-ple and blue - 


I cansing in co- lours sing in co-lours sing in co-lours too. 


JOHN BROWN 


John Brown's bo - dy lies a‘mould-'ring in the grave + JohnBrown's bo - dy lies a- 


mould - ‘ring in the grave__ John Brown's bo - dy lies a- 


mould -'rng in the grave, His soul is march - ing on. 


The two songs differ in character — They sound different. Why? 
STEP 2 
The class is divided into two groups e.g. girls (yellow) and boys (blue) 


Girls (yellow) sing Colours and immediately afterwards the boys (blue) 
sing John Brown. 


The two groups sing together! The two groups must first read through ? 
below quietly — in a whisper — before singing it. 


This is not easy — keep practising until everyone starts on the right note and 
sings together. The educator can help you to join in at the right time. 


? 


Red and ye -low and pink and_= green Pur - ple o- range and 


JohnBrown'sbo - dy lies a mould'ring in the grave JohnBrown'sbo - dy lies a- 


mould-'ring in the grave__ John Brown's bo - dy lies a - 


sing in co - lours sing in co - lours_ too. 


mould-'ring in thegrave, His soul is march - ing on. 


STEP 3 


When two primary colours are combined, a new colour is created: Yellow + 
Blue = Green. 


When two songs are sung together we also get a new “colour” or song, but 
some of the elements of the music must be the same. 


The same time signature 
Count 4 
The same tempo 
Fast/slow 
The same key 
Ends on the same note 
The same harmony 
Sounds well together 


STEP 4 


Your teacher will add the accompaniment. Can you hear that the same 
chords are used, otherwise it will not sound right. 


STEP 5 


Now sing ? using /a-la or any other sound. 


MusiC 
Has its own languagE! 
People can all sing togetheR. 
Music is a language for South AfricA 
Music is a language for the whole world in harmony! 


STEP 6 
Sing your school song or Nkosi Sikilel’iAfrica and John Brown together! 


It does not sound good! 


Why not? 


Assessment 


Learning Outcomes(LOs) 


LO 3 

PARTICIPATION AND COOPERATION The learner is able to 
display personal and social skills while participating in arts and 
culture activities as an individual and in a group. 

Assessment Standards(ASs) 


We know this when the learner: 


GENERALIn regard to 3.1 — 3.6 below: 


¢ cooperates with other group members during arts activities; 


e is able to make his or her own contribution within the group; 


e accepts fellow learners; 


VISUAL ARTS(3.6) 


e shares resources, choice of materials and negotiates choice of 
subject matter in group project with other learners, with focus 
on: 


e joint decision-making; 
e presentation; 

e safety; 

e the environment; 

e cultural diversity. 


MUSIC (3.5) 


e sings and/or plays in a group — canons, rounds and two-part 
songs from at least three cultural traditions of South Africa; 


e extends and develops given snippets of dialogue with a partner, 
showing ability to “feed off” and respond to partner’s ideas; 


e assumes both leader and follower roles willingly in dramatic 
activities; 


Arts and Culture: Drama - dialogue and mime 
ARTS AND CULTURE 

Grade 6 

PERSONAL AND SOCIAL SKILLS 
Module 3 

DRAMA: Dialogue and Mime 


Activity 1: 


To develop dialogue with a partner 


[LO 3.5] 

DIALOGUE 

Dialogue: conversation between two or more people; an exchange of options; 
discussion; lines spoken by characters in drama or fiction; a passage of conversation in 
literary or dramatic work; a literary composition in the form of dialogue 

The Collins Dictionary and Thesaurus 


Exercise 1 


Imagine and then respond verbally to the following words: 


spring . morning * sun * mountains = breeze 


e Note that the voice will spontaneously rise upwards. 

e Whatever is connected to the upward flow of life, with energy and amazement, 
rapture or fright, the voice will go up. 

e Explore other words or phrases that will have the voice go up lightly. 

e Imagine and then respond to the following words: 


cemetery * graves = waste ze silence a death 


e Whatever is bound to the ebbing of energy, with apathy or disillusionment, will 
descend along the scale of sound. 
e Explore other words and phrases that will have this colour in their voices. 


Exercise 2: 


e The educator will present you with a few phrases and you have to interpret the 
phrases in different ways. 


Example: 


Tonight we shall be hearing some wonderful singing 


e If we are guided by the meaning of the phrase, we should place the accent on the 

direct meaning of the phrase — singing. 

Imagine the phrase uttered by an effusive person whose room is plastered with 

pictures and posters of the singer. 

e Imagine him to be one who manages to ooze with rapture at every concert given 
by his idol. 

e Imagine how such a person might utter that phrase — the stressing of the word will 
be on wonderful. 

¢ Imagine an old professor speaking — to him singing is a fine and subtle art 
demanding culture and the knowledge of many craft secrets. 

e The professor speaks with contempt of many familiar singers. 

e The professor will utter this phrase in an altogether different manner than that of 

the enthusiast — emphasis on singing. 

Imagine the phrase is spoken by a person who has tried many times to attend 

concerts of this singer — accent on we shall hear. 


Dialogue 


e The dramatist must dramatise his material. 
e It must be transformed into action and conversation. 


Exercise 3: 


e Write a short scene — one folio page — about a conversation between two people. 
e Choose any two characters. 
e Divide into pairs. 


¢ Read the dialogue and react to each other accordingly. 

¢ Decide which dialogue is the best. 

e Take the ‘winning’ dialogue and interpret it in different settings, moods and with 
different emotions. 


Activity 2: 


To assume leader and follower roles in mime 


[LO 3.4] 
MIME 


Mime is the theatrical technique of expressing an idea or mood or portraying a character 
entirely by gesture and bodily movement without the use of words. 


It depends on the skills of the actor how he creates his character and environment 
through the physical movements of his whole body. 


Exercise 4 


e Divide into pairs. 

e Face each other. 

e One has to be the leader and one has to be the follower. 

¢ You will be given verbal instructions by your educator and you will have to follow 
the instructions physically while facing each other e.g. “lift your right leg”, “catch 
a ball”, “there is water falling on your head”, “clean your face”, etc. 

e Plan the instructions beforehand. 


Exercise 5 


e Take five minutes to prepare a short “leader and follower” mime. 
e Make sure that you show clarity in movement. 
e Make sure you portray a full range of motion when executing your movements. 


e Make sure the story or message is clear. 

e Perform your mimes to the rest of the class. 

¢ Choose their favourite mime from the class. 

¢ Follow the ‘winning’ pair with their movements. 


Hints: 


¢ It is important to create class structure and control, especially with a large number 
of learners. 

e Try to maintain a balance between give and take, concentration and relaxation, 
freedom and restriction. 

e Set clear aims and rules. 

¢ Be enthusiastic, caring and encouraging. 

¢ Do not talk too much. 

¢ Lead the learners to discover and wait for the moment when it happens. 

e React to the ideas and feelings of the class. 

e Encourage creativity. 

¢ Your instructions must be brief and clear. 

¢ Be well-prepared and adaptable. 

¢ Keep moving among the learners and see if they understand the instructions. 
Encourage them if necessary. 

e Let the class end on a high note. 

e Support what is good and try to ignore the mistakes — feedback must be 
constructive — not destructive. 


Assessment 


Learning Outcomes(LOs) 


LO 3 


PARTICIPATION AND COOPERATIONThe learner is able to display 
personal and social skills while participating in arts and culture activities as an 
individual and in a group. 


Assessment Standards(ASs) 
We know this when the learner: 


GENERALIn regard to 3.1 — 3.6 below: 


* cooperates with other group members during arts activities; 


e is able to make his or her own contribution within the group; 


¢ accepts fellow learners; 


VISUAL ARTS(3.6) 


e shares resources, choice of materials and negotiates choice of subject matter 
in group project with other learners, with focus on: 


¢ joint decision-making; 
presentation; 

° safety; 

e the environment; 
cultural diversity. 


MUSIC (3.5) 


¢ sings and/or plays in a group — canons, rounds and two-part songs from at 
least three cultural traditions of South Africa; 


extends and develops given snippets of dialogue with a partner, showing 
ability to “feed off” and respond to partner’s ideas; 


assumes both leader and follower roles willingly in dramatic activities; 


DANCE/MOVEMENT (3.1, 3.2) 


displays dance partner skills in dance sequences; 


shares opinions with other learners about dances from various cultures in a 
supportive and constructive way. 


extends and develops given snippets of dialogue with a partner, showing 
ability to “feed off” and respond to partner’s ideas; 


assumes both leader and follower roles willingly in dramatic activities; 


DRAMA (3.3, 3.4) 


extends and develops given snippets of dialogue with a partner, showing 
ability to “feed off” and respond to partner’s ideas; 


assumes both leader and follower roles willingly in dramatic activities; 


Arts and Culture: Dance/Movement -warming up and skill development 
ARTS AND CULTURE 

Grade 6 

PERSONAL AND SOCIAL SKILLS 

Module 4 


DANCE/MOVEMENT: Warming up and skill-development 


To link up with the disciplines of the Learning Area we focus on the 
qualities of movement, emphasising African movements, rhythms and 
dances. 


Warming up and skill-development 
Warming up 


e Warming up should be done increasingly and faithfully. Its purpose is 
to safeguard the body against injuries, make it supple and keep it in 
shape and to develop technical skills. Combinations and sequences of 
movement should be included. 

e The learner should follow the educator’s guidance when a sequence of 
warming up exercises is introduced. Repetition of sequences and the 
correct placing of the body are always important in conditioning the 
body and to make it supple and develop skills. 

e You will get the opportunity to create your own combinations and 
sequences, which will include elements of design for choreography, 
e.g. fast, slow, light, flowing, jerky, high, low, quiet or peaceful. 

e Dance and warming up exercises executed faithfully and with purpose 
can also prepare and strengthen your body for your favourite sport. 


Explore quality of movement 


When it comes to the dynamics of energy we are concerned with the quality 
of movement. The quality of movement includes the following: 


¢ swinging — energy released with a pendulum quality which can be 
executed in different ways; 

° percussive — energy released in powerful, quick movements and stops, 
e.g. karate and boxing; 

e sustained movement is a continuous not-ending movement, e.g. a 
gliding eagle; 

e vibratory motion — a rapid, rhythmic release of body energy, e.g. the 
hovering of a bird’s wings; 


e gliding movement (suspension) — where the driving force behind a 
movement ceases for a brief moment, e.g. that sensation when, at the 
climax of a movement, the body stops momentarily; and 

¢ collapsible movement — a natural fall or entire collapse to and merging 
with the floor in relaxation. 


Select a primary colour for each of the movement qualities and create your 
own combination by using any three movement qualities repetitively, such 

as a vibratory, pendulum and gliding motion. Choose a friend to work with, 
memorise each other’s movements and execute these movements together. 

Reflection (Write in your diary or journal) 


What movement quality can be compared to the African instrument made 
by you in the class? 


How can colour be portrayed in movement? 
Activity 1: 
To explore relations through dance 


[LO 3.1, 3.2] 


Explore descriptive words through movement. Experiment with the 
following words by making sculptural shapes to give shape to the word. 
Experiment and try different shapes at various levels. 


e Select one of the words from the list and make a sculptural form to 
give shape to the word. 

¢ Choose three body shapes: one close to the floor, one high and one on 
medium level. 


Descriptive words: 


Rest Shade Thin Dark 
Heavy Silence Big Flat 
Hard strong Light Soft 
Dainty angular round course 


e Repeat these shapes alternatively until the body can change fluently 
from one shape to the other. 

e Link the shapes with moving actions (locomotive) like a turn, a glide 
or a jump (e.g. a shape on a high level: a turn; a shape on a low level: a 
roll; a shape on a medium level: a jump). Repeat several times. 

e Choose three contrasting words and form three different shapes. 
Practise these shapes as described and link them with moving actions. 
Finally add all the body shapes together. 

e Practise these movements and refine them by adding dynamic actions 
(qualities of movement), while varying the speed to expose contrasts. 
Work with a partner and teach him/her your sequence of movements. 
Execute it together. 


Use appropriate vocabulary to +describe and assess each other’s dances. 
Activity 2: 
To choose a simple traditional Africa- or culture dance 


[LO 3.1, 3.2] 
Choose a simple traditional African dance or a dance true to the culture of 
the community. Ask somebody who knows the dance (a member of the 


community or someone in your class) to teach you how to do it. Practise 
and execute it. 


Assessment 


Learning Outcomes(LOs) 


LO 3 

PARTICIPATION AND COOPERATIONThe learner is able to 
display personal and social skills while participating in arts and 
culture activities as an individual and in a group. 

Assessment Standards(ASs) 


We know this when the learner: 


GENERALIn regard to 3.1 — 3.6 below: 


¢ cooperates with other group members during arts activities; 


e is able to make his or her own contribution within the group; 


e accepts fellow learners; 


VISUAL ARTS(3.6) 


e shares resources, choice of materials and negotiates choice of 
subject matter in group project with other learners, with focus 
on: 


e joint decision-making; 
e presentation; 

e safety; 

e the environment; 

e cultural diversity. 


MUSIC (3.5) 


e sings and/or plays in a group — canons, rounds and two-part 
songs from at least three cultural traditions of South Africa; 


e extends and develops given snippets of dialogue with a partner, 
showing ability to “feed off” and respond to partner’s ideas; 


¢ assumes both leader and follower roles willingly in dramatic 
activities; 


DANCE/MOVEMENT (3.1, 3.2) 


e displays dance partner skills in dance sequences; 


e shares opinions with other learners about dances from various 
cultures in a supportive and constructive way. 


e extends and develops given snippets of dialogue with a partner, 
showing ability to “feed off” and respond to partner’s ideas; 


e assumes both leader and follower roles willingly in dramatic 
activities; 


DRAMA (3.3, 3.4) 


e extends and develops given snippets of dialogue with a partner, 
showing ability to “feed off” and respond to partner’s ideas; 


e assumes both leader and follower roles willingly in dramatic 
activities; 


Arts and Culture: Music - to identify rituals 
ARTS AND CULTURE 

Grade 6 

EXPRESSION AND COMMUNICATION 
Module 5 

Music: to identify rituals 

Activity 1: 

To identify rituals 


[LO 4.4] 


All cultures in the world practise some or other form of religion through religious 
ceremonies. 


Choose a ritual that plays an important role in your religion. Then complete the 


questionnaire below. Thereafter it will be possible to determine which elements are 
usually present in religious rituals. 


Majority of 
class Yes/No 


RITUAL: YES NO 
Is music involved? 


Is movement involved? 


Is dancing involved? 


Is singing involved? 

Are the words of the song important? 
Is the singing mainly solo? 

Is it mainly community singing? 


Are there any elements that contribute to 
the atmosphere? (candles) 


Does sharing play a role? (e.g. wine, bread) 
Are symbols involved? (e.g. water) 
Do you think an individual can perform a 


ritual? 


Activity 2: 

To identify symbolism in rituals 
[LO 4.4] 

What is symbolism? 


Symbolism plays a major role in rituals. 


Think of the ritual of greeting 


e The shaking of hands is only a symbol. It creates a bond between the two 
persons and symbolises (indicates, means) friendship. 


e Another example where water is used as symbol: The Hatsiatsia (Pronounced: 
Hat-cha-cha) 


The Hatsiatsia, a ritual (ceremony) from Ghana, is performed on the first Sunday of 
each month. The people form a large circle with a bucket of holy water in the centre 
of the circle. While dancing slowly around the bucket, they all get a chance to dip 
their hands into the bucket to wipe their faces with the water. The water is used as a 
symbol of forgiving and forgetting (washing away) and discord between friends and 
family during the past month. The music is played on metal gongs. 


1. What is the symbolism of water in your religion? 


2. Why do you think the words in the singing are important in a ritual? 
3. What do think is the symbolism of communal singing in a ritual? 


Activity 3: 
To investigate the role of music in rituals 


[LO 4.4] 
MUSIC AND SYMBOLISM 


Music plays an important role in rituals. Certain kinds of music is associated with 
certain rituals. 


e Listen to the music examples. 
e Indicate which of the rituals listed below can be linked to the music. 


e Draw any symbol that you would associate with these rituals. 


School meeting Wedding National holiday 


The role of music in rituals 


All sing and/or dance togetp, er 


(Om) Coy 
(a 
py a 
(> 


4 BOND is establishe® 


Sporting event 


The words of the 
songs that we sing 

convey a 5 
MESSAGE 


While we sing, we all 
experience EMOTIONS. 


Joy, Sadness 
Pride, Excitement 


The song creates 
a specific 
ATMOSPHERE 


Festive, ghostly, etc. 


Investigate the music 
e A Sporting ritual 


Complete the following with regard to the music in a sporting ritual, e.g. in a rugby or 
soccer match between South Africa and England: 


Which bond is formed? 

What message is conveyed? 

Describe the emotions experienced? 

Describe the atmosphere that is created: 

A School ritual 

Complete the following with regard to the music in a school ritual: 

Which bond is formed? 

What message is conveyed? 

Describe the emotions experienced: 

Describe the atmosphere that is created: 
e A religious ritual 

Step 1 


Read the following, first in English and then in Xhosa: 


Pattern 1 Pattern 2 
A - men we laud and praise Thy name A-men A-men 
emeeee: ee = oo = 


A- men See -yah -koo -doo -mee -saah A-men Ba - who 


Step 2 
The class divides into groups and each group does what the teacher asks them to do. 
Choose the correct term and mark your choice clearly: 


e Repetition / imitation / call and response means the same pattern is repeated by 
the same voice. 

e Repetition / imitation / call and response means the same pattern is repeated by 
another voice. 

¢ Repetition / imitation / call and response means two different voices follow one 
another with different patterns. 


Step 3 

MASITHI is also known as “The Great Amen”. 

Stephen Molefe (a teacher) composed this Xhosa song. 

In many religions there is usually a prayer of thanksgiving at the end of the public 
worshipping. The whole congregation joins the minister at the end of the prayer of 
thanksgiving with this hymn. The words are: Let us say: Amen, We praise Thee 


Step 4 


Sing the song. 


MASITHI 


A-men Si-ya-ku-du- mi - sa~ (Ma - si - thi) A-men Ba-wo 


A-men Ba-wo A-men_ Si- ya - ku- du- mi - sa 


Step 5 


Complete the following by choosing the right word. 


call 
atmosphere and message bond repetition thankfulness 
answer 


1. The congregation joins the minister in the final hymn. There is therefore a 


between the congregation and the minister. 


1. The words convey a , which is “We praise Thee” (belief). 
2. A sacred is created. 

3. The emotion experienced is that of 

4. Features of this song: and 


Assessment 


Learning Outcomes(LOs) 
LO4 


EXPRESSION AND COMMUNICATIONThe learner is able to analyse and 
use multiple forms of communication and expression in Arts and Culture. 


Assessment Standards(ASs) 
We know this when the learner: 


MUSIC (4.4) 


e researches, creates and presents music that conveys and suggests the 
symbolism of ritual. 


DRAMA (4.2, 4.3) 


e dramatises a cultural ritual (religious ceremony or social celebration) 
showing the use of the elements of drama (e.g. patterns, repetition, 
sequence); and 


e explains the importance of this ritual for the people who participate in it. 


DANCE (4.1) 


e finds out, tries out and explains a song-dance ritual (e.g. snake dance, reed 
dance, stick dance), referring to its purpose and structure patterns, 
repetition and sequence. 


VISUAL ARTS (4.5, 4.6) 


demonstrates and describes the use of various artefacts in cultural rituals; 
and 


researches murals in the community as a form of visual communication in 
relation to: 


the intended message; 
target group; 

techniques; 

appropriate materials; and 
symbols and signs. 


Arts and Culture:Drama -The imporyance of rituals 
ARTS AND CULTURE 

Grade 6 

EXPRESSION AND COMMUNICATION 
Module 6 


DRAMA: THE IMPORTANCE OF RITUALS 


We will be looking at the ritual, and then more specific, the wedding ritual. 
Activity 1: 
To explain the importance of rituals 


[LO 4.3] 
RESEARCH 
Exercise 1: Project 


Research a ritual of your choice after your educator has explained the 
background to you. 


Present a written, visual or oral project on your chosen ritual. 
The research project can contain the following: 
e pictures, photos, drawings 


e videos 
e costumes 


¢ props (items connected to the theme) 

e demonstrations 

e music 

e Written projects must be handed in and displayed. 

e Oral or visual projects must be presented to the class. 


Activity 2: 
To dramatise a cultural ritual 


[LO 4.2] 
THE WEDDING 


Many of the values and interpretations of different cultures are represented 
in a wedding ceremony. The events of a wedding are determined by 
religion and culture. 


Exercise 2: Research 
Research a wedding of a specific culture. 
This research project has to include the following: 


e religion of the culture you are researching 
e traditions 

e music, songs 

e dance 

e costumes (wedding dresses, etc.) 

e symbolic elements 

¢ food 


e the ceremony (exchanging of rings, breaking of a glass, etc.) 
e examples of wedding gifts (if any) 

e settings (churches, temples, mosques, etc.) 

e the ritual 

e aspects of the culture 


e the roles of the different people involved (men, women, elders, 
children, etc.) 

e Present your research projects to the class, in groups, pairs or 
individually. 


Different wedding ceremonies to research: 


e Indian 

e Jewish 
e African 
e Christian 
e Japanese 
e Greek 


Exercise 3: Dramatisation 


Select two wedding rituals from the presentations you would like to 
dramatise. 


Divide the class up into two groups — each group has to dramatise a 
different ritual. 


Each learner must be involved in the dramatisation and represent a different 
role: 


e bride and groom 

¢ following (bridesmaids, flower girls, ring bearers, etc.) 

e elders 

e guests 

e person conducting the ceremony (priest, rabbi, imam, etc.) 
e musicians 

e singers 

e photographer 


Each ritual must contain the following: 


° costumes 
e props 


e music and song 
e dance 
° ceremony 
e events before and after the ceremony 
e procession 
Rehearse the dramatisation of the wedding ritual. 


Perform the wedding rituals. 


Assessment 


Learning Outcomes(LOs) 

LO4 

EXPRESSION AND COMMUNICATIONThe learner is able to 
analyse and use multiple forms of communication and expression in 
Arts and Culture. 

Assessment Standards(ASs) 


We know this when the learner: 


MUSIC (4.4) 


e researches, creates and presents music that conveys and suggests 
the symbolism of ritual. 


DRAMA (4.2, 4.3) 


e dramatises a cultural ritual (religious ceremony or social 
celebration) showing the use of the elements of drama (e.g. 
patterns, repetition, sequence); and 


e explains the importance of this ritual for the people who 
participate in it. 


DANCE (4.1) 


e finds out, tries out and explains a song-dance ritual (e.g. snake 
dance, reed dance, stick dance), referring to its purpose and 
structure patterns, repetition and sequence. 


VISUAL ARTS (4.5, 4.6) 


e demonstrates and describes the use of various artefacts in 
cultural rituals; and 


e researches murals in the community as a form of visual 
communication in relation to: 


e the intended message; 

e target group; 

e techniques; 

¢ appropriate materials; and 


e symbols and signs. 


Atrs and Culture: Danse to research a dance ritual 
ARTS AND CULTURE 

Grade 6 

EXPRESSION AND COMMUNICATION 
Module 7 


DANCE: to research a ritual and demonstrate the movements 
Dance 


Dance is one of the oldest forms of expression and communication. Dance 
has been used for a variety of reasons, from the earliest times, in rituals 
such as war dances, spiritual dances, and in celebrations of life, such as 
weddings, births and coronations. Significant events in history have been 
told through dance. The values, beliefs and traditions of a culture are 
reflected in its dances and passed down through generations. Dance is 
always evolving and changing with new influences from society and 
individual artists. 


In this module, you will discover how to analyse a variety of forms of 
communication and expression in dance, and as a result you will be able to 
research, attempt and explain a song and dance ritual. 


Activity 1: 


To research a particular ritualand demonstrate the movements 
with music accompaniment 


[LO 4.1] 


A ritual is the prescribed or established form of a religious or other 
ceremony and includes general or collective prescribed forms which can be 
explained as stereotyped activity and any formal act, institution or 
procedure that is followed consistently in religious, social or other rituals. 


Example: Rain Dances, War Dances, Weddings, Funerals, Communion, 
Christenings, etc. 


Exercise 


Research the wedding ritual and successfully demonstrate the movements 
concerned with the chosen ritual. Appropriate music can be selected to 
accompany the dance or ritual. 


Activity 2: 
To warm up for ritual dance exercises 


[LO 4.1] 


Before you can begin creating your dance your body must be properly 
warmed up to prevent injury and to prepare you for the activities to follow. 


The warm-up can be done to music. Choose music you feel comfortable 
with that is not too fast. 


e Stand with feet a hip-width apart, arms down at sides. 

e Lift arms above the head while inhaling through the nose. 

e Exhale through the mouth, dropping arms and bending knees at the 
same time. 

e Repeat four times. 


e Limber from side to side on one spot. 


e Lift both arms up and out to the sides on the beat while keeping the 
limbering movement (repeat eight times). 


Retain limbering movement. Drop arms. Rotate alternate shoulders 
(repeat eight times). 


Retain limbering movement. Rotate shoulders in other direction 
(repeat eight times). 

Bend and straighten knees. Push buttocks out, knees and feet facing 
forward (repeat eight times). 

Bend knees, with knees and feet facing forward and buttocks out. 
Place hands on knees. Contract back (like a cat) and release (repeat 
eight times). 


Retain above position and lift toes alternately, keeping heels on the 
floor (repeat eight times). 

Lift heels alternately (repeat eight times). 

Open legs wider. Place hands on hips, knees and feet facing outward. 
Stretch (lunge) from side to side, keeping feet firmly on the floor 
(repeat eight times). 


Lunge to the right and hold for four beats. 

Lunge to the left and hold for four beats. 

Return to plié position (knees bent, knees and feet facing outward). 
With hands on hips, bend and straighten knees (repeat eight times). 


Keep legs open and knees bent, and lift feet alternately (repeat eight 
times). 

Bring feet together and walk on the spot (eight counts). 

Combine walking on the spot with opening and closing legs (eight 
counts). 

Walk on the spot. Lift arms up and down (repeat eight times). 

Walk on the spot. Repeat breathing exercise. 


The warm up should take at least three minutes and no more than five 
minutes. 


You should be breathing normally throughout the warm-up. 


Activity 3: 


To establish mutual trust with a dance partner 


[LO 4.1] 


In order for you to do your dance successfully, trust needs to be established 
between you and your partner. 


Your partner must be the same height as you are. 


Face your partner and hold both his/her hands. Place your feet as close to 
your partner’s feet as possible and pull back with all your weight. 


Hold this position for a while. 


Stand next to your partner and face forwards. Hold one hand. Place feet 
together and pull away from each other. 


Change hands while turning to face the backwards. 


One of the partners stands with his/her back to the other partner. Take 
turns in falling backwards and being caught by your partner. 


Combine these trust exercises into a sequence. 
Explore simple arm movements. 
Explore turning. 


Note: This exercise is to be done without vocalisation, as you are to 
concentrate on balance and timing. 


Activity 4: 


To explain and demonstrate THE WEDDING DANCE 


[LO 4.1] 


The previous trust activity acts as preparation for the Wedding Dance. This 
dance will be done with partners. 


Use the information about a wedding ritual you have researched, and do the 
following: 


Demonstrate your chosen wedding ritual to the rest of the class. 
Choose from all the dances demonstrate one wedding ritual. 
Step in lines and circles as in a procession. 


Introduce opening/closing, swaying and turning actions to represent 
togetherness. 


Work on motifs based on bowing, lifting, reaching, lowering, crouching, 
opening, closing, turning, kneeling, involving moving in unison, leading 


and following. 


Share ideas and build up a ceremonial wedding dance made up of slow 
step patterns, clear body shapes and exaggerated gestures. 


Choose ritualistic pieces of music with regular rhythms from several 
cultures. 


Discuss the differences in spiritual expression between them. 
Explore the emotion involved in a wedding ceremony. 


Explore props and costumes used for a wedding ceremony. 
Activity 5: 


To COOL DOWN AND STRETCH after dance exercises 


[LO 4.1] 


It is important for the muscles used during the exercise to be stretched or 
you will have “stiff” muscles for about three days. 


Choose music with a slow tempo. 
Lie on you back on the floor, arms above your head and legs straight. 


Lengthen your body by reaching with your arms and pointing your toes. 
Hold stretch for eight counts and release. 


Bring arms to your sides. 
Bend your knees, keeping your feet on the floor. 


Bring one leg onto your chest. Hold the leg with both hands and pull 
toward your body. (Hold for eight counts) . 


Straighten the bent knee and pull leg towards your head (do not force the 
stretch). Hold for eight counts. 


Change legs. 


Bring both legs into your body and hug your legs. Lift your head and 
shoulders slightly off the floor. Hold for eight counts. 


Drop knees to the left side. Keep upper body and shoulders on the floor, 
with arms stretched to the sides. 


Change to right-hand side. 


Return legs to centre position. Sit up, with knees bent and hands on knees. 
Straighten your back. Pull your body forward between your knees, keeping 
your hands on your knees. 


Slowly get up onto your feet by lifting your buttocks off the floor. 


Slowly curl upwards, keeping knees bent. Head comes up last. 
Shake all moveable parts of the body. 
All stretches should be held for eight counts/beats. 


The cool-down should not be shorter than three minutesor longer than five 
minutes. 


All stretches should be done slowly to avoid injury. 


Assessment 


Learning Outcomes(LOs) 

LO 4 

EXPRESSION AND COMMUNICATIONThe learner is able to 
analyse and use multiple forms of communication and expression in 
Arts and Culture. 

Assessment Standards(ASs) 


We know this when the learner: 


MUSIC (4.4) 


e researches, creates and presents music that conveys and suggests 
the symbolism of ritual. 


DRAMA (4.2, 4.3) 


e dramatises a cultural ritual (religious ceremony or social 
celebration) showing the use of the elements of drama (e.g. 
patterns, repetition, sequence); and 


e explains the importance of this ritual for the people who 
participate in it. 


DANCE (4.1) 


e finds out, tries out and explains a song-dance ritual (e.g. snake 
dance, reed dance, stick dance), referring to its purpose and 
structure patterns, repetition and sequence. 


VISUAL ARTS (4.5, 4.6) 


e demonstrates and describes the use of various artefacts in 
cultural rituals; and 


e researches murals in the community as a form of visual 
communication in relation to: 


e the intended message; 

e target group; 

e techniques; 

¢ appropriate materials; and 


e symbols and signs. 


Arts and Culture: Visual Arts - the artefacts used in cultural rituals 
ARTS AND CULTURE 

Grade 6 

EXPRESSION AND COMMUNICATION 

Module 8 

Visual Arts: 

THE ARTEFACTS USED IN CULTURAL RITUALS 
Activity 1: 


To enable learners to give a synopsisof the artefacts used in 
cultural rituals (individual) 


[LO 4.5] 


In Music, Drama and Dance the learner has been exposed to rituals and 
ceremonies. Since early times, objects of art or artefacts have been used 
during rituals. Artefacts are objects that have been made by man like 
weapons, tools, clothing, jewellery, masks and containers for food or water. 
Artefacts provide important clues to the unravelling of human evolution, 
ecological conditions as well as prehistoric civilisations. Some of the oldest 
artefacts that have been found are stone implements that date as far back as 
three million years. 


Therefore, artefacts are man-made objects which were made in the past, but 
have been retained and can be seen as representative of certain cultures. Up 
to 50 000 years ago this form of art was used during rituals and ceremonies, 


where for example the spirits were asked to ensure success in hunting 
expeditions. That which we regard as antique artefacts today, were objects 
used every day for their survival. Artefacts were not regarded as a form of 
art by the people who made them. 


Today people consciously or unconsciously communicate through symbols. 
Even in using language, a word does not always have a direct connection 
with the object or idea that it represents, but is a symbol of it. Similarly, 
rituals are inseparable from the culture in which they are used. A ritual can 
be described as a planned or improvised representation, which transfers 
everyday events to another context. The force of a ritual lies in the 
repetition thereof. When a ritual is planned consciously, it is called a 
ceremony. All cultures and ethnic groups have ceremonies. Ceremonies are 
often described as social drama. 


Over the years certain rituals become a confirmation of the social values of 
communities. The four areas of focus in everyone's life, independent of the 
community or cultural group, are BIRTH, PUBERTY, MARRIAGE and 
DEATH. 


Answer the following questions on the afore-mentioned events in your own 
community and any TWO other communities. 


Questionnaire: 


Event/stage Relevant community Artefacts used 


BIRTH 


PUBERTY 


MARRIAGE 


DEATH 


Activity 2: 
To create MASKS AS ARTEFACTS for rituals(individual) 


[LO 4.5] 


Look closely at the different types of masks below and then discuss the 
similarities and differences between the masks and any other that you can 
recall. 


Decide for which of the previously mentioned rituals you would like to 
make a mask. (These masks can also be used for your Drama presentation.) 


Learners must also be able to describe and demonstrate at least two 
artefacts used for the same ritual. 


MAKING A MASK 


Step 1 


Take a piece of soft cardboard that is big enough to fit around your head, 
then fold it so that the two ends can be stapled together. 


Step 2 


Put the cylindrical piece of cardboard over your head and make marks 
where your eyes and mouth are. Remove the cardboard and make holes big 
enough to see through and another for your mouth, through which you can 
breathe and talk. 


Step 3 


Fix a nose (cardboard cylinder in toilet roll or any other suitable cardboard 
container) to the front of the mask, then add the eyebrows, ears, lips, teeth, 
hair and/or beard. Use any waste products such as wool, thread, buttons or 
bottle caps. 


Step 4 


Use wax crayons or pastels to give colour to the mask by outlining the eyes 
and mouth. Try to make colourful patterns on the mask to serve as 
decoration. 


Activity 3: 
Researching MURALS and designing your own(individual) 


[LO 4.6] 

As an introduction to this activity, you must first study MURALS in your 
area as a form of communication. When doing your research bear the 
following in mind: 


the implied message (what is the mural trying to say or communicate?); 


target group (at whom is it aimed - teenagers, adults, men, women, a 
certain cultural group, etc?); 


techniques (what has been used and how has it been used?); 
suitable materials/medium (can it be used on walls?); 

signs (any that are recognisable?); 

symbols (related to a certain subject or culture?). 


On your way to and from school you will see graffiti in a variety of places. 
If you are unable to find murals, you may analyse the graffiti according to 
the above-mentioned criteria. Try do discriminate between good and 
vandalistic graffiti. 


After discussing a few examples of murals, you must design a panel of 

murals on paper. Together with the educator you must first decide on a 

theme, e.g. the work of a well-known artist, AIDS, nature conservation, 
famous artefacts or even rituals or ceremonies for the murals. 


When you have designed your mural on paper, the educator will give you a 


block outside the classroom. Now you may draw your designs inside the 
cement squares with coloured chalk. 


Assessment 


Learning Outcomes(LOs) 

LO 4 

EXPRESSION AND COMMUNICATIONThe learner is able to 
analyse and use multiple forms of communication and expression in 


Arts and Culture. 


Assessment Standards(ASs) 


We know this when the learner: 


MUSIC (4.4) 


e researches, creates and presents music that conveys and suggests 
the symbolism of ritual. 


DRAMA (4.2, 4.3) 


e dramatises a cultural ritual (religious ceremony or social 
celebration) showing the use of the elements of drama (e.g. 
patterns, repetition, sequence); and 


e explains the importance of this ritual for the people who 
participate in it. 


DANCE (4.1) 


e finds out, tries out and explains a song-dance ritual (e.g. snake 
dance, reed dance, stick dance), referring to its purpose and 
structure patterns, repetition and sequence. 


VISUAL ARTS (4.5, 4.6) 


e demonstrates and describes the use of various artefacts in 
cultural rituals; and 


researches murals in the community as a form of visual 
communication in relation to: 


the intended message; 
target group; 

techniques; 

appropriate materials; and 
symbols and signs. 


Arts and Culture: Dance - Historical background of dances 
ARTS AND CULTURE 

Grade 6 

CRITICAL AND CREATIVE REFLECTION 
Module 9 


DANCE: HISTORICAL BACKGROUND OF DANCES 


With this activity you will discover the wonderful diverse world of dance 
and find out more about the historical background of the dances done by 
your elders. 


Activity 1: 


To research the historical background of dances: THE 
WEDDING 


[LO 2.1] 
Background: Social Dancing 


Dancing is both the most artistic of social pastimes and the most social of 
artistic pastimes. In all societies, dance forms an integral part of the 
lifestyle. Dancing is not only a reflection of life but is a basic human 
expression of life itself. 


While the initial motivation to dance is often a social one, once past the 
hurdle of actually learning to dance, many find in the music, the atmosphere 
and the dance the opportunity to take on a new persona. In an instant, the 
dancer can be mentally and emotionally carried away to almost any 


scenario of their choosing — a Texas Barn Dance, an elegant Gala Ball in 
Vienna, a Caribbean beach party, a smart dinner dance in London’s West 
End, a back street bar in Buenos Aires, a carnival in Copacabana, a bodega 
in old Havana, a bullfight in Valencia, a New York night spot or a Parisian 
café. 


The music and the venue create the atmosphere but it is the dancers who 
express their own individuality through the language of dance. 


You do not need to be a good dancer to enjoy dancing, the music, the mood, 
the atmosphere and, of course, the social life. Dancing is accessible to 


everyone irrespective of their age or ability. 


Dancing is a fabulous way of keeping fit both physically and mentally. And 
the great thing is that it is so much fun! 


Dances to explore. 


Fill in the cultures/countries of the above-mentioned dances. 


The Dance The Culture 
Waltz 

Two-step 

Line Dancing 

Volkspele 

African Tribal Dancing 


Foxtrot 


Indian Dancing 
Rock ‘n Roll 
Jive 

Paso Doble 


Lambada 


Tango 


Research Assignment 


e Research the wedding ritual of your culture. 


e Focus on the context, purpose and unique characteristics of the social 
dances done at weddings. 
e Try to find the following to enhance your presentation: 


- music 
- props 
- costumes 
- make-up 
- pictures 
e videos 
Presentation questionnaire: 
1. Why did you choose this specific culture for your research? 
2. Would you like to perform this dance? 
3. What was the most interesting aspect of your research? Why? 
4. Did you like the music or accompaniment? Why? 
5. Is there another culture’s dance you would like to research? Why? 


6. What are the similarities between the dances of the different cultures in 
your class? 


7. What do the movements in the dance tell you about the culture? 
8. Describe the sequence of the dance: 
- How does it begin? 


- What happens next? 


- How does it end? 


9. Which movements are similar in the dances you have learned about from 
your classmates? 


10. Is dancing today similar to the dancing you have researched? How 
similar or different is it? 


Assessment 


Learning Outcomes(LOs) 


LO 2 

REFLECTIONThe learner will be able to reflect critically and 
creatively on artistic and cultural processes, products and styles in 
past and present contexts. 

Assessment Standards(ASs) 

We know this when the learner: 

DANCE 

2.1 researches the historical background of dances done by their 


elders in terms of social or cultural contexts, purpose and unique 
characteristics; 


DRAMA 


2.2 finds out about different types of drama in the country and makes 
connections between some of them in terms of origins and 
similarities; 


MUSIC 


2.3 listens to and discusses the use of repetition as an organising 
principle in African music; 


2.4 selects a repertoire of songs that are used in various cultural 
environments, describes what cultural events they are drawn from, 
explains what the message of the lyrical content is and what the songs 
are used for; 


VISUAL ARTS 


2.5 identifies the main purposes and design features of artworks in the 
home, the community and public places in terms of theme, subject 
and scale; 


Arts and culture: Visual Arts - identify and classify artistic forms 

ARTS AND CULTURE 

Grade 6 

CRITICAL AND CREATIVE REFLECTION 

Module 10 

Visual Art: 

various artistic forms in our everyday lives 

Activity 1: 

To identify and classify various artistic forms in our everyday lives 


[LO 2.5] 
¢ In Modules 1 and 2 you came into contact with art elements like form, line, tone 
nuances, colour and composition.In Module 3 the emphasis is on theme, topic 
and scale of work of art, at home, in the community and in public places. 


SEP: 


As we are surrounded by a variety of art objects, statues and other works, it is important 
to be able to identify these various visual forms of art. 


Complete the following table: 


Examples Of Works Of Art In Our Everyday Lives 


At home In the community In public places 


STEP 2 


Study your completed table and circle all the items that can be linked to decoration and 
then underline all the items that have a SPECIFIC FUNCTION or which can be used 


for a specific purpose. Some items will meet with both requirements and will therefore 
be circled as well as underlined. 


STEP 3 
Choose five of the underlined functional works of art in the three columns. Group them 
together according to the five themes below (make sure that you choose at least one 


from each column): 


Usual / functional works of art 


Theme Works of Art 


ADVERTISEMENT / PROMOTION 


INFORMATION 


LUXURY / COMFORT 


ENTERTAINMENT / RELAXATION 


PERSONAL USE 


STEP 4 


Now you must study the scale of the works of art, i.e. the size of the works of art. Make 
a list of ten works of art, chosen from your first table. Arrange these items from the 
smallest to the biggest. Number 1 must be the smallest and number 10 the biggest: 


List of works of art according to scale 


Scale from Small to Big Work of Art 


Smallest 1. 


Biggest 10. 


e Now you must write a paragraph of 60 — 80 words in your learner journal (or on 
loose pages that you can add after this one) in which you explain why each of the 
items which you have listed, was made to a specific scale. Look at the link 
between the work of art and its size. 


Activity 2: 
To improve or decorate the environment 


[LO 2.5] 


¢ Study illustration A below. Use colour pastels or wax crayons and/or coloured 
chalk to improve or decorate the environment in illustration B. Use your first table 
for inspiration. 


Learning Outcomes(LOs) 


LO 2 


REFLECTIONThe learner will be able to reflect critically and creatively on 
artistic and cultural processes, products and styles in past and present contexts. 


Assessment Standards(ASs) 

We know this when the learner: 

DANCE 

2.1 researches the historical background of dances done by their elders in terms of 
social or cultural contexts, purpose and unique characteristics; 

DRAMA 

2.2 finds out about different types of drama in the country and makes connections 
between some of them in terms of origins and similarities; 

MUSIC 


2.3 listens to and discusses the use of repetition as an organising principle in 
African music; 


2.4 selects a repertoire of songs that are used in various cultural environments, 
describes what cultural events they are drawn from, explains what the message of 
the lyrical content is and what the songs are used for; 


VISUAL ARTS 


2.5 identifies the main purposes and design features of artworks in the home, the 
community and public places in terms of theme, subject and scale; 


Arts and Culture: Music that portrays hardship/suffering 


ARTS AND CULTURE 


Grade 6 


CRITICAL AND CREATIVE REFLECTION 


Module 11 


MUSIC THAT PORTRAYS HARDSHIP AND SUFFERING 


e People use music to convey messages. 

e Often the situation in which one finds oneself determines the lyrics and 
message. 

e We are going to listen to three types of music that portray 
hardship/suffering and will focus on the history behind it, the message 
of the lyrics and the functions of the songs. 
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Activity 1: 
To RESEARCH the working song 


[LO 2.4] 
Background Information 


The song we shall be listening to originated in the gold mines on the 
Witwatersrand and can be classified as a work song. 


While the men were working, they sang songs. Working songs helped the 
workers to forget the boredom of their jobs. For example, they would, while 
using their pick-axes, sing songs to the rhythm of their action. The rhythm 
of these songs and the working action form a unit. 


STEP st 


Listen to the recording of Shosholoza and imitate the picking action to the 
rhythm of the music. (Pick with the pick-axe on the first beat). 


The words are as follows: 

Shosholoza 

Ku lezontaba 

(You wander around in those mountains) 
Stimela si ghamuka e South Africa 

(The train is from South Africa) 

Wen u ya baleka 

Ku lezontaba 

(You accelerate in those mountains) 
Stimela si ghamuka e South Africa 

(The train is from South Africa) 

Pay attention to the repetition of the melody and the words! 
STEP 2 


This song is also an example of the characteristics of the traditional music 
from Africa. What follows are examples of characteristics of most of the 
traditional music from Africa. 


While listening to the music, make a tick to show which characteristics are 
present in the song. 


A group of people participate. 


Only men participate. 

The singing is often unaccompanied. 

Call-and-response: solo and group alternate. 

Sung for a specific occasion: e.g. wedding or worshipping. 


Is usually accompanied by dance, movement and/or clapping of 
hands. 


The music was carried over by word of mouth and no one knows 
exactly who created it. The words have changed through the years: 
some of the words were forgotten and people often added their own. 
The rhythm of the music is often determined by the natural speech 
rhythm (e.g. the trend to stretch the last syllable of a word leads to the 
authentic rhythm patterns of Africa). 

The same melodic pattern is repeated often. 


The same rhythmical pattern is repeated often. 


The same words are repeated often. 


STEPS 


Listen to Ladysmith Black Mambazo’s interpretation of the song. Here are 
the words: 


VERSE 1 
Shosholoza 
Work, work, working in the sun 


We will work as one 


Shosholoza 

Work, work, working in the rain 
“Til there’s sun again 

VERSE 2 

Shosholoza 

Work, work, working in the sun 
We will work as one 
Shosholoza 

Work, work, working in the rain 
“Til there’s sun again 


This interpretation was sung for the Springbok rugby team. Why do you 
think it is a good sport song? 


Homework: Find out which other artists also recorded this melody. 
Now write your own verse. Bear in mind the repetition. 

Activity 2: 

The studying of spirituals 

[LO 2.3, 2.4] 


STEP at 


Background information 


Spirituals originated in America. Years ago (before 1865) during the period 
of slavery, Africans were imported from the West African coast to work as 
slaves on the plantations. While the slaves worked, they sang work songs 
that were based on traditional folk music from Africa. These songs were 
sung to express their personal feelings and to encourage one another. 


After work they sang in the camps. They sang sections of texts from the 
Bible and melodic parts of songs, which they heard outside churches 
(Western music). They used these “bits and pieces” of music and texts to 
compose their own spirituals of hope and faith. 


The first form of spirituals was called shouts - the remnants of a primitive 
African dance. Men and women stand in a circle and start dancing, clapping 
hands and stamping their feet, initially slowly and then faster and faster. 
The same musical phrase is repeated for hours until everyone is in a trance. 
This led to women falling down and shouting and tired men leaving the 
circle. 


The lyrics of spirituals are closely related to their "composers", the slaves. 
Working songs are based on daily lives, whereas spirituals are based on the 
message of the Bible, "You can be saved." They could identify with Biblical 
figures like Joseph (who was sold as a slave by his brothers) and the Jews 
who were also slaves in Egypt. They believed that they would be helped 
and freed, just as the Lord helped the Biblical figures. 


The lyrics are thus based on a longing for freedom and a better land. Words 
like "Home" and "Canaan's land" are used often and are symbolic of their 
search for a better life in this world as well as in the hereafter. 


As with folk music, the "composers " of most spirituals are unknown, as 
they were passed down by word of mouth. The words differ from region to 
region as people added their own words when the original words were 
forgotten. 


Answer the following questions: 


e In which country did spirituals originate? 
e From where were the slaves imported to work on the plantations? 


e What did the slaves do to motivate themselves and others? 

e Where did they come into contact with Western music? 

¢ What were the first spirituals called? 

¢ Do you think it is a suitable name? Give a reason for your answer. 


e The words home and Canaan are often used in spirituals. What do 
they symbolise? 


e What is the difference between work songs and spirituals? 


e Name two composing techniques that are found in both spirituals and 
work songs. 


Listen to the recording of “Swing Low, Sweet Chariot” and join in each 
time when the words “Coming for to carry me home” are sung. 


Swing low, sweet chariot 

Coming for to carry me home 
Swing low, sweet chariot 

Coming for to carry me home 

If you get there before I do 
Coming for to carry me home 

Tell all my friends, I’m coming too 
Coming for to carry me home 
What is the message of this song? 


STEP 2 


Spirituals are examples where overlapping in music takes place; elements 
from Western as well as African music are combined. 


A number of characteristics of spirituals are listed below. Listen to the 
recording again and complete the questionnaire. 


Is the characteristic typical of African (A) or Western (W) music? 


Is this specific characteristic present ( ) in the specific song? 


CHARACTERISTIC WESTERN/AFRICA PRESENT 


a whole group of people 
participate 


accompanied by dancing, 
movement, clapping of 
hands 


call-and-response: the 
group answers the leader 


the group often repeats the 
same words (phrase) 


the leader often sings the 
longer phrases 


the group often sings the 
shorter syncopated 


phrases. 


is accompanied by 


moaning and groaning 


strong rhythm with 
syncopation 


melodies derived from 
hymns 


rhythmical patterns are 
repeated 


melodical patterns are 
repeated 


based on pentatonic scale 


SEEPS 
Homework and Research 
e Today the term ‘gospel’ is used for songs similar to spirituals. 
Think of more gospel songs. 
What would modern singers sing about in their songs? 
Why is there a difference? 


Make a list of gospel singers. 
Activity3: 
To study “blues” (specifically morna) 


[LO 2.3, 2.4] 


Read the following. What feeling do you experience? 
“When I’m feeling blue.......... ” / Blue-Monday: Despondency or depression 
Background Information 


Like work songs and spirituals, the blues are also a mixture of African and 
Western music. Just like these two genres, the lyrics of the blues also 
portray the feelings, fears and hopes of the singer. The blues are however 
more personal as only one singer is singing - a solo in contrast with the 
groups of the work songs and spirituals. 


First read the story of Cesaria Evora. 
Listen to a recording of Cesaria Evora that your educator will play for you. 
What is your opinion about this music? 


Cesaria Evoria comes from the Cape Verde Islands and is known as the 
barefoot diva. The reason for this is that when she appears on stage during a 
performance, she is usually barefoot in support of the less privileged 
women and children of her country. Her songs are based on her country’s 
history of isolation, slavery and emigration: more than half of the 
inhabitants of the country have moved to other countries. 


The words of the songs are in Portuguese-Creole and the style is known as 
"Morna", a type of blues, as it portrays the hardships of life through music. 


Finally: Collect material on the three different styles and paste it into your 


learner journal. It can be examples of CD covers, lyrics, pictures or general 
information. 


Assessment 


Learning Outcomes(LOs) 


LO 2 


REFLECTIONThe learner will be able to reflect critically and 
creatively on artistic and cultural processes, products and styles in 
past and present contexts. 


Assessment Standards(ASs) 

We know this when the learner: 

DANCE 

2.1 researches the historical background of dances done by their 
elders in terms of social or cultural contexts, purpose and unique 
characteristics; 

DRAMA 

2.2 finds out about different types of drama in the country and makes 
connections between some of them in terms of origins and 
similarities; 

MUSIC 


2.3 listens to and discusses the use of repetition as an organising 
principle in African music; 


2.4 selects a repertoire of songs that are used in various cultural 
environments, describes what cultural events they are drawn from, 
explains what the message of the lyrical content is and what the songs 
are used for; 


VISUAL ARTS 


2.5 identifies the main purposes and design features of artworks in the 
home, the community and public places in terms of theme, subject 
and scale; 


Arts and Culture: Drama -Different types of drama 
ARTS AND CULTURE 

Grade 6 

CRITICAL AND CREATIVE REFLECTION 
Module 12 

DRAMA: different types of drama 

Activity 1: 


To find out about different types of drama:“THE CHILD IN THE SHOP” 
In this section we are going to explore the different types of drama found in South Africa. This 
is going to be an adventure [ am sure you will enjoy. There is also a practical activity, which is 


going to be great fun! Enjoy! 


¢ Before we start on our journey of discovery, let’s look at some of the types of drama we 
find in South Africa. 


Drama genres in South Africa (types of drama) 
Drama — situation that is highly emotional, tragic or turbulent 


Story telling —narration of incidents 


Political/protest theatre-dramas created to protest against injustice 


Farce and comedy —humorous play based on improbable situations 


/ 


ii 


Pantomime —play performed during Christmas time, characterised by farce, music, lavish sets 
and topical jokes 
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Genres: 
Discuss each of these genres in class. 
Homework 


Look for examples of each of these genres as homework — names of plays or productions, 
playwrights, etc. 


Choose three genres — any three — identify the similarities and differences between these three 
types of drama, e.g. 


Drama Comedy Musical 


funnyactors bump into serious and funnyactors sing 


seriousactors speak 
B doors and dance 


Practical 


Select THREE genres you would like to explore. The class will be divided into groups. Each 
group will be assigned a genre. All groups have to use the following story line for the scene: 


A child goes to the shop to buy sweets, but when (s)he wants to pay (s)he suddenly realises that 
his/her purse is gone.... 


Use the following criteria for the scene: 


all the learners in the groups have to portray a role in the scene 
the characters have to have a motivation in the action 

dialogue is optional 

music, singing or dancing can be used 

props can be used 

adhere fully to the genre 

the given line can be the beginning, middle or end 

there has to be a climax 

the scene must not exceed five minutes 


Perform the scenes for the rest of the class. 
Class Discussion 
Discuss the following aspects after the performance: 
e Did the different groups adhere to the genres? 
¢ Could the genres be identified during each performance? 
¢ How could each scene be improved? 
Reflection 
Complete the questionnaire. 
1. Which part of the activity did you enjoy the most: the research or the practical? Why? 
2. Which type of drama was the most interesting? Why? 


3. Which type of drama did you enjoy watching most? Why? 


4, Which type of drama would you like to know more of? Why? 


Assessment 


Learning Outcomes(LOs) 


LO 2 


REFLECTIONThe learner will be able to reflect critically and creatively on artistic and 
cultural processes, products and styles in past and present contexts. 


Assessment Standards(ASs) 

We know this when the learner: 

DANCE 

2.1 researches the historical background of dances done by their elders in terms of social 
or cultural contexts, purpose and unique characteristics; 

DRAMA 

2.2 finds out about different types of drama in the country and makes connections between 
some of them in terms of origins and similarities; 

MUSIC 


2.3 listens to and discusses the use of repetition as an organising principle in African 
music; 


2.4 selects a repertoire of songs that are used in various cultural environments, describes 
what cultural events they are drawn from, explains what the message of the lyrical content 
is and what the songs are used for; 


VISUAL ARTS 


2.5 identifies the main purposes and design features of artworks in the home, the 
community and public places in terms of theme, subject and scale; 


Arts and Culture: Drama-the warm-up 

ARTS AND CULTURE 

Grade 6 

CREATIVE, INTERPRETING AND PERFORMING 
Module 13 


DRAMA: The warm-up 


Before we can start being creative in our drama class, you have to warm up 
properly to prepare your body and voice for performance. 


Activity 1: 


To perform relaxation, breathing, resonance, pitch and 
articulation exercises: THE WARM-UP 


[LO 1.4] 


e Enjoy the following fun exercises that will help you to prepare your 
‘instruments’. 


Relaxation: 


Relaxation is fundamental to the efficient use of the body, not only in 
drama, but in carrying out our daily routines with maximum efficiency. 


Relaxation Exercise: 


Shoulders 


Stretch the arms upward as far as you can reach. 
Look upward. 

Let the arms fall. 

Repeat four times. 


Shrug your shoulders. 

Raise them as high as you can. 
Hold for a moment. 

Drop them. 

Repeat four times. 


Roll your head around gently, four times — clockwise and then anti- 


clockwise. 


Imagine a strong elastic cord running down from the top of your head, 
through your spine, and attached to the last vertebra of your back. 
Imagine the cord is tugged and it gently lifts your head and straightens 


your spine. 


Let your head and spine bounce very gently to the easy upward pull. 


Let your head ‘float’ up without any help from the shoulders. 


Make the most hilarious and horrible faces you can. 
Stretch and purse your lips. 

Inflate your cheeks. 

Screw up your eyes, then open them wide. 

Frown fiercely and release. 

Waggle your jaw. 

Shake your head. 


Arms and hands 


Swing your arms like a windmill. 

Slowly and flexibly flap them like a bird. 

Raise your arms and let them fall as though through water. 
Shake your hands till your fingers flap. 

Play the piano with your fingers. 

Rotate your hands from your wrists, clockwise and then anti- 
clockwise. 


Upper body 


Inhale through your nose. 

Exhale through your mouth. 

Rotate your hips to the left and then to the right. 

Stand with your feet apart and take a deep breath. 

Stretch up and as you breathe out, let the top half of your body fall 
forward from the hips, first the hands, then arms, head, shoulders and 
chest. 

Let your spine curl forward. 

Hang your head down for a moment. 

Inhale and uncurl. 

Reach up with a catlike stretch. 

Repeat four times. 


Ankles and feet 


Shake each leg in turn. 

Clench each foot and release. 

Swing each leg like a pendulum. 

Run lightly on the spot on the ball of your foot. 
Stand on one leg — lift the other leg a little — rotate the foot from the 
ankle. 

Change legs. 

Kick with each leg (like a footballer). 

Bounce lightly on the balls of your feet. 
Change your weight from foot to foot. 

Stretch up and inhale. 

Stand still — breathe comfortably. 


Breathing 


Good breathing is a fundamental requirement for voice production. 


Breathing exercise: 


Stand easy and erect with feet apart. 


e Rest the backs of the hands on the lower side of the ribs. 

e Make sure your shoulders are loose and not raised. 

e Inhale, noiselessly, to a mental count of one-two-three. 

e Feel the outward swing of the lower ribs pushing the hands out. 
e Release the breath gently to a mental count of one-two-three. 

e Repeat six times. 


Resonance 
Resonance is the sound produced by a body. 
You depend on the resonating spaces for the quality of sound you produce. 


The resonator cavities are the pharynx (throat), the mouth, the nasal 
passages and sinus cavities. 


Breath excites the vocal cords, and the sound gains resonance in these 
spaces. 


Resonance exercise: 


e Stand poised — arms relaxed at your sides. 

e Breathe in and out with your own natural breathing rhythm, a few 
times. 

e Inhale swiftly and silently through an open mouth. 

e Project your sounds across the room and say aloud ‘one’; inhale, one- 
two; inhale, one-two-three; and so on, up to ten. 


Pitch 
Pitch, or tone, is the quality of the sound you make, the timbre of the voice. 
Pitch exercise: 


e Speak the following line of dialogue with your jaw closed, but with 
your lips open: 


I’ve just met a man with a lemon stuck in his ear! 


e The result will be nasal and woolly. 

e Now check that your mouth is open and relaxed. 

e Say the line again. 

e Speak the same line in as deep a voice as you can. 

e It will probably be a harsh gravely sound, because you’ve tucked your 
chin in and stuck your chest out. 

e Speak the line again, pinching your nostrils. 

e This will produce a comic unrecognisable honk. 


Articulation 

Articulation is developed by means of vowels and consonants. 
The vowels are: aeiou 

The consonants are the rest of the alphabet. 

Exercises for the jaw, lips and tongue 

The jaw 


¢ Waggle only your jaw from side to side, up and down, forwards and 
backwards. 

e Stretch your lips wide, and then purse them. 

e Push them up as far as possible, then down. 

e Repeat six times. 


The tongue 


e Stick out your tongue, then withdraw it — repeat six times. 

e Protrude your tongue as far as possible and rotate it in both directions. 

e Try to touch the tip of your nose with the tip of your tongue. 

e Try to touch the point of your chin with your tongue. 

e With your lips wide open, protrude your tongue and bring up the sides, 
making it in a tube. 

e Repeat six times. 


The sounds 


Repeat these sounds as often as you can until you can say them clearly and 
audibly. 


Hah Hoo Hah Hee Ha Hoo Hah Hee 
Mah Nah Moo Noo May Nay Mee Nee 
PahBah BahPah PahBah Bah Pah 
KooGoo GooKoo KooGoo GooKoo 
DayTay DayTay DayTay TayDay 


Warming-up: 


Warming-up is not only being relaxed and having the body and imagination 
in good shape, but it also means gaining self confidence and getting to 
know your fellow learners at the same time. 


Warm-up 1: Red, Blue, Yellow 


Place chairs in a circle, leaving a space between each chair, and sit 
down. 

Your educator will give each of you in the circle a colour — alternating 
between red and blue. 

The purpose of this exercise is to exercise precise movement, with no 
fuss and in complete silence. 

On the order red!, all red must rise and move to another chair. 

On the order blue!, all the blues have to move to another chair. 

On the order yellow!, everyone moves to another chair. 

Vary the movement form slow motion to a fast reaction. 

No contact may be made with other learners. 


Activity 2: 


To use an African story to develop a drama: THE TORTOISE 
AND THE LIZARD 


[LO 1.5] 


¢ Now that you have warmed up and your voice is fit for peak 
performance, you are going to create and perform your own drama 
based on an African story. 

e Your educator will read a story aloud. Listen carefully and picture 
what you hear in your mind. Try to imagine what the story will look 
like if you had to see it happen in front of your eyes. 


The tortoise and the lizard 


Tortoise has used up all his salt, and he found his meals so tasteless without 
it that he decided to call on his brother and ask him if he had any to spare. 
His brother had plenty. 


How will you get it back to your home?” he asked Tortoise. 


“Tf you will wrap the salt in a piece of bark cloth, and tie it up with string, 
then I can put the string over my shoulder and drag the parcel along the 
ground behind me,” said Tortoise. 


“A splendid idea!” exclaimed his brother, and between them they made a 
tidy package of salt. 


The Tortoise set off on his long, slow journey home, with the bundle going 
bump, bump, bump, along the ground behind him. Suddenly he was pulled 
up short, and turning around, he saw that a large lizard had jumped onto the 
parcel of salt and was sitting there, staring at him. 


“Get off my salt!” exclaimed Tortoise. “How do you expect me to drag it 
home with you on top of it?” 


“It’s not your salt!” replied the lizard. “I was just walking along the path 
when I found this bundle lying there, so I took possession of it and now it 
belongs to me.” 


“What rubbish you talk!” said Tortoise. “You know well it is mine, for I am 
holding the string that ties it.” 


But the lizard still insisted that he had found the parcel lying in the road, 
and he refused to get off unless Tortoise went with him to the elders, to 
have their case tried in court. Poor Tortoise had to agree and together they 
went before the old men at the court. First Tortoise put his case, explaining 
that as his arms and legs were so short he always had to carry bundles by 
dragging them along behind him. 


Then the lizard put his side of the matter, saying that he had found the 
bundle lying in the road. 


“Surely anything that is picked up on the road belongs to the one who picks 
it up?” cried the lizard. 


The old men discussed the matter seriously for some time; but many of 
them were related to the lizard and thought that they might perhaps get a 
share of the salt, so eventually they decreed that the bundle should be cut 
into two, each animal taking half. Tortoise was disappointed, because he 
knew it was really his salt, but he sighed with resignation and let them 
divide the parcel. 


The lizard immediately seized the half that was covered with the biggest 
piece of cloth, leaving poor Tortoise with most of his salt escaping from his 
half of the parcel, and spilling out on to the ground. In vain Tortoise tried to 
gather his salt together. His hands were too small and there was too little 
cloth to wrap around it properly. Finally he departed for home, with only a 
fraction of his share, wrapped in leaves and what remained of the bark 
cloth, while the elders scraped up all that had been spilled, dirty though it 
was, and took it back to their wives. 


Tortoise’s wife was very disappointed when she saw how little salt he had 
brought with him, and when he told her the whole story, she was most 
indignant at the way he had been treated. The long, slow journey had tired 
him, and he had to rest for several days. But although Tortoise was slow, he 
was very cunning and eventually thought of a plan to get even with the 
lizard. So, saying goodbye to his wife, he plodded along the road towards 


the lizard’s home with a gleam in his eye, and after some time, he caught 
sight of the lizard, which was enjoying a solitary meal of flying ants. 


Slowly and silently, Tortoise came upon him from behind and put his hands 
on the middle of the lizard’s body. 


“See what I’ve found!” called Tortoise loudly. 
“What are you doing?” asked the perplexed lizard. 


“T was just walking along the path when I found something lying there,” 
explained Tortoise. “So I picked it up and now it belongs to me, just as you 
picked up my salt the other day.” 


When the lizard continued to wriggle and demanded that Tortoise set him 
free, Tortoise insisted that they go to court and get the elders to judge. 


The old men listened attentively to both sides of the story, and then one 
said: ”If we are to be perfectly fair, we must give the same judgement that 
we gave concerning the salt.” 


“Yes,” said the others, nodding their white heads, “and we had the bag of 
salt cut in two. Therefore we must cut the lizard in two, and Tortoise shall 
have half.” 


“That’s fair’, replied Tortoise, and before the lizard could escape, he seized 
a knife from an elder’s belt and sliced him in half. 


And that was the end of the greedy lizard! 


After your educator has read the story, follow these guidelines to devise 
your play of “The Tortoise and the Lizard”. 


It might be useful to use this form to structure your drama. 
The storyline: 


The settings/places where the action happens: 


The characters: 


The props: 


1. 


Writing a play 


e Write your own drama based on this African story. 
e Remember to add in stage directions. 
e You can use the dialogue from the story or you can make up your own. 


. The Performance 


e Your educator will select a number of the plays written by the learners. 

e The class will be divided into groups — depending on the number of 
plays chosen. 

e Rehearse your play. 

e Perform your play to the rest of the class. 


Assessment 


Learning Outcomes(LOs) 

LO1 

CREATING, INTERPRETING AND PRESENTING The learner 
will be able to create, interpret and present work in each of the 
art forms. 


Assessment Standards(ASs) 


We know this when the learner: 


DRAMA 

1.4 performs simple relaxation, breathing, resonance, pitch and 
articulation exercises when warming up and cooling down the voice 
and body; 


We know this when the learner: 


1.7 uses African stories to develop dramas that: 


e have a clear plot; 


highlight key moments; 


e contain credible characters; 


e use space effectively; 


Arts and Culture: Dance - the warm-up 

ARTS AND CULTURE 

Grade 6 

CREATING, INTERPRETING AND PERFORMING 
module 14 


DANCE: the warm-up 
Before you can attempt any of the activities, you must warm up your body. 


The warm- up reduces the risk of injury and will make the dances easier to 
do. 


Activity 1: 
To WARM UP the body and DEVELOP SKILLS 


[LO 1.1] 


e It will be easier and more fun if you do the warm-up with music. 
Choose music that is not to fast. 


Preparation - stand with feet hip-width apart, feet facing forward, arms 
down. Remember: 


e It is important to keep your body alignment in order to isolate the 
specific muscles that are being warmed up 

e Correct body alignment will prevent injuries. 

e Only move the body parts and muscles prescribed. 


Breathing exercise 


e Breathe in through your nose for four counts and lift your arms 
gradually sideways. 

e Stretch your spine 

e Breathe out through your mouth for four counts and gradually lower 
your arms. 

e Repeat the breathing exercise. 

e Stand with your feet hip-width apart, knees slightly bent, arms at your 
sides. 


Head- and neck-isolations 


e Stand with your feet a hip-width apart, feet forward, arms at your 
sides. 

e Drop head down, up, side to side (repeat eight times). 

e Make half circles with your head from right to left, then left to right 
(repeat eight times). 


e do not move any other part of your body; 
e keep feet firmly on the floor; 
e do not lock your knees. 


Shoulder isolations 


e Raise right shoulder, then left shoulder alternatively (repeat eight 
times). 

e Rotate right shoulder, then left shoulder alternatively (repeat eight 
times). 


Combine head and shoulder movements: 


head up down, right, left, rotate 
shoulders up, down, rotate 
repeat eight times. 


Keep the rest of the body still. 

Try to lift the shoulders as high as possible in order for the stretch to 
be effective. 

Do not move your head; keep your head facing forward. 


Limber from side to side on one spot, tapping alternative feet. 

Lift both arms up and out to the sides on the beat while keeping the 
limbering movement (repeat eight times). 

Retain limbering movement — drop arms — and rotate alternative 
shoulders (repeat eight times). 

Retain limbering movement — rotate shoulders in other direction 
(repeat eight times). 

Bend and straighten knees — push buttocks out — knees and feet facing 
forward (repeat eight times). 
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e Walk on the spot in time to the music for eight beats. 


Walk forward for four beats. 

Walk backwards for four beats. 
Repeat eight times. 

Add arm movements to the walking: 


arms straight up and down to the sides, front, above the head 

arms bent at the elbows lifted up and down to the side, front, down 
swinging of arms forward and back while walking 

circling the arms. 


Quadriceps warm up 


Stay in one place and lift your knees alternatively up and down. 
Repeat eight times. 

Move forward while lifting the knees - four times. 

Move backwards while lifting the knees — four times. 

Repeat eight times. 

Add arm movements as with the walking. 


Hamstring warm up 


Step to the side with your right leg — facing forward — lift your left leg 
up behind you — bending at the knee. 

Step to the left side — facing forward — lift your right leg up behind you 
— bending at the knee. 

Repeat eight times. 

Move forward while taking your leg back up — four times. 

Move backwards four times. 

Add arm movements. 


Back warm up 


Bend knees — knees and feet facing forward — buttocks out — place 
hands on knees — contract back upwards (like a cat) and release (repeat 
eight times). 


Lunges 


e Retain above position — lift toes alternatively — keeping heels on the 
floor (repeat eight times). 

e Lift heels alternatively (repeat eight times). 

e Open legs wider — place hands on hips - knees and feet facing outward 
— lunge from side to side keeping feet firmly on the floor (repeat eight 
times). 


Lunge to the right and hold for four beats. 

Lunge to the left and hold for four beats. 

Return to plié position (knees bent, knees and feet facing outward) — 
hands on hips — bend and straighten knees (repeat eight times). 
Keep legs open and knees bent and lift feet alternatively (repeat eight 
times). 

Bring feet together and walk on the spot (eight counts). 

Combine walking on the spot while opening and closing legs (eight 
counts). 

Walk on the spot — lift arms up and down (repeat eight times). 

Walk on the spot — repeat breathing exercise. 


You are free to combine any or all of these exercises. The warm up should 
not be less than 3 minutes and not more than ten minutes. 


Assessment 


Learning Outcomes(LOs) 

LO1 

CREATING, INTERPRETING AND PRESENTINGThe learner 
will be able to create, interpret and present work in each of the art 
forms. 

Assessment Standards(ASs) 

We know this when the learner: 

DANCE 

1.1 in preparing the body, demonstrates increasing skill and 


understanding of warming up, including: 


e the development of spinal flexibility and strength; 


e the controlled and relaxed use of the joints, especially the knees, 
hips and ankles; 


1.2 improvises and creates dance sequences that use: 


e steps and styles from various South African dance forms; 


e costumes, props, imagery and music; 


e varying use of energy such as tension and relaxation, stillness 
and flow; 


e personal and general space; 


1.3 learns, interprets and performs dances from South African culture 
with competence and appropriate style; 


Arts and Culture: Dance - The Gumboot Dance 

ARTS AND CULTURE 

Grade 6 

CREATING, INTERPRETING AND PERFORMING 
Module 15 

DANCE: The gumboot dance 

Activity 1: 


To improvise and create dances from South Africa: THE 
GUMBOOT DANCE 


[LO 1.2] 


Background: 


Gumboot dancing was created in the gold mines during the days of South 
Africa’s apartheid era. Wearing gumboots in the mines, the workers 
developed an exuberant and very physical dance form during their breaks, 
with hints of German country dances, native Zulu movements and western 
influences 


The miners were forbidden to speak in the mines and as a result created a 
means of communication, essentially their own unique form of Morse code. 
By slapping their gumboots and rattling their ankle chains the workers sent 
messages to each other. 


The music : 


e Refer to Grade 6 Module 4: Music. 
The costume : 


e Wear tracksuit pants to protect your legs against slapping when 
performing the dance steps. 

e A pair of gumboots that reaches three-quarters of the way up to the 
knee. 

¢ Two or three pairs of socks under the boots to protect the ankles. 


The posture : 
e Slight bent position — sitting position. 
The introductory step : 


e Upper body straight and still. 
e Legs swing from side to side. 


The sweeping step : 


e Take one foot back and brush the floor when bringing the leg back to 
the starting position. 
e Change legs. 


The side-slap of the boot : 


e Lift one leg slightly to the side — bend knee slightly — bend body 
slightly forward. 

e Slap side of boot as the leg comes up. 

e Bring leg down and straighten body. 


Vi : 
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These steps are the foundation dance steps . 


The attention sequence 


e Recap the foundation dance steps. 
e Focus on side-slap of the boot. 
e Perform the attention sequence, dividing it up into three stages: 


e the right movement 
e the right-left movement 
e the one-attention! two-attention! sequence 


e Refer to the dance transcription of the attention sequence. 
e Repeat the sequence many times. 


Transcription of the attention sequence: 


Right foot stamp on the ground. 

Left foot stamp on the ground. 

Right hand slap the right boot — foot lifted off the ground. 
Boots together. 

Clap in front of the body. 

Right foot stamp on the ground. 

Left foot stamp on the ground. 

Both feet stamp on the ground. 

Left hand hits left boot (foot on the ground). 

Right hand hits right boot (foot on the ground). 

Right hand slap on the right boot (foot raised off the ground). 
Left hand slap on the boot (foot raised off the ground). 
Boots together. 

Left and right boots move towards each other. 


e Right hand slap, then left hand slap on left boot (raised off the ground). 
e Right hand slap, then left hand slap on the right boot (raised off the 
ground). 

Left boot kicks right boot. 

Right boot kicks left boot. 

Left boot swings towards right boot. 

Right boot (raised off the ground) hit on the inside with left hand. 
Left boot (raised off ground) hit on inside with right hand. 

Clap in front of body. 

Right hand moves up towards forehead as if holding a cap. 

Right hand down by side. 


Repeat sequence. 
Activity 2: 


To COOL DOWN and STRETCH the muscles after the 
execution of the activities 


[LO 1.3] 


e It is important for the muscles used during the activities to be stretched 
and the learners to be cooled down in order for them to function in the 
other classes. Muscles contract during exercise and dance, creating 
lactic acid build-up. If the muscles are not stretched and lengthened 
after the exercise, the lactic acid build-up will cause “stiffness” and 
sore muscles, lasting up to three days. With stretching, lactic acid is 
distributed through the muscles and absorbed into the body. 


Choose music with a slow tempo (between 84bpm and 125bpm). Ballads 
work very well. 


e Lie on your back on the floor — arms above your head — legs straight. 

e Lengthen your body by reaching with your arms and pointing your 
toes. (hold stretch for eight counts and release). 

e Bring arms to your sides. 

e Bend your knees keeping your feet on the floor. 

e Bring one leg onto your chest — grab the leg with both hands and pull 
toward your body. Hold for eight counts. 


e Straighten the bent knee and pull leg towards your head (do not force 
the stretch). Hold for eight counts. 


e Change legs. 
e Bend both legs at the knee and bring both legs in to your body and hug 
your legs — lift your head and shoulders slightly off the floor. Hold for 


eight counts. 


e Straighten both legs — hands behind your knees — flex your feet — 
slowly pull straight legs towards you until you feel the stretch at the 
back of your legs (hamstrings) — hold stretch for eight counts. 


e Open your legs — keep legs straight — push your legs down with your 
hands until you feel the stretch in your inner thighs — hold stretch for 
eight counts. 

e Drop knees to the left side — keep upper body and shoulders on the 
floor — arms stretched to the sides. 


e Change sides. 

e Return legs to centre — sit up — knees bent — hands on knees — 
straighten your back — pull your body through your legs with your 
hands on your knees. 


e Slowly get up onto your feet by lifting your buttocks off the floor. 

e Slowly curl up — keeping knees bent — head up last. 

e Shake all moveable body parts. 

e All stretches should be held for eight counts/beats. 

e The cool-down should not be less than three minutes or more than five 
minutes 

e All stretches should be done slowly to avoid injury. 


Assessment 


Learning Outcomes(LOs) 


LO1 


CREATING, INTERPRETING AND PRESENTINGThe learner 
will be able to create, interpret and present work in each of the art 
forms. 

Assessment Standards(ASs) 

We know this when the learner: 


DANCE 


1.1 in preparing the body, demonstrates increasing skill and 
understanding of warming up, including: 


e the development of spinal flexibility and strength; 


e the controlled and relaxed use of the joints, especially the knees, 
hips and ankles; 


1.2 improvises and creates dance sequences that use: 


e steps and styles from various South African dance forms; 


e costumes, props, imagery and music; 


e varying use of energy such as tension and relaxation, stillness 
and flow; 


e personal and general space; 


1.3 learns, interprets and performs dances from South African culture 
with competence and appropriate style; 


Arts and Culture: Visual Arts - Exploring space through perspective 
ARTS AND CULTURE 

Grade 6 

CREATING, INTERPRETING AND PERFORMING 
Module 16 


VISUAL ARTS: exploring space through perspective 


Good day! We hope you will enjoy the following programme. You will 
view houses and buildings differently after this! 


Activity 1: 
To explore space through perspective 


[LO 1.7] 


e You have been introduced to colour, line, tonal values, pattern, art 
forms and scale. 

e In this learning unit the focus will be on scale and perspective. Space 
andperspective will be explored further in a project where two- and 
three-dimensionality will be combined. 

e “Perspective” is a method whereby a feeling of space and distance is 
created in a drawing. 


Your educator will help you to do the following: 


SLEP 1 


First, look at all the parallel lines in the classroom. For instance, look at all 
the top and bottom sections of the door and the windows. The lines where 
the wall meets the ceiling and floor are also parallel. This means that the 
distance between the ceiling and the floor at the one end of the wall is the 
same as the distance at the other end. Look at the picture of a building 
below and then draw lines with a ruler on the ground, the bottom and top 
edges of the door(s) and window(s), the bottom edge of the roof and the top 
part of the roof. 


SEP-2 


Find a photograph of a house or a building that is seen from an oblique 
angle. A good place to look is in the home guide of a newspaper or in a 
property agent’s brochure. Paste the photo onto a sheet of paper. Draw the 
same lines as in Step 1, but draw the lines past the end of the house or 
building. What happens to the lines? Extend the lines now until they join up 
at one point. It could possibly happen outside the paper. 


STEPS 


First, draw the front of a building. Then draw horizontal and parallel lines 
through the following parts of the house: the top of the roof, the bottom 
edge of the roof, the top and bottom edges of the windows and door(s) and 
the bottom of the wall on the ground. The drawing may be done in line 
only. Now draw a vertical line at the side of the house and place a dot in 
each spot where the horizontal lines cross the vertical line. 


STEP 4 


On the right side of another page, copy the vertical line with the dots that 
you drew in the previous step. Then draw a horizontal ground-line across 
the page at the bottom page, where the lowest dot is. On the left of the page, 
make a dot on the ground-line. This dot on the left-hand side must then be 
joined by means of soft pencil lines with the dots on the vertical line. The 
rest of the house can be drawn afterwards by means of vertical lines. This 
method can be repeated to create a number of adjoining houses, or even a 
whole row of houses in a street. 


Activity 2: 
To create a row of houses in a street in perspective 


[LO 1.7] 


e You are now going to draw more houses in perspective, while using 
the same technique. Your educator will help. 


Step 1 


Draw a horizontal line almost at the bottom of the page that has been turned 
crosswise (i.e. “landscape”). Make a dot more or less in the centre of that 
line. Repeat the process that was done in Step 4 of the previous activity, on 
both sides of the paper in order to create a street scene. In the background 
you can draw the sky with clouds, mountains or trees to complete the scene. 
Then you must paste corrugated board over parts of the houses along the 
front of your drawing, closest to you. Finally, you can use pastels, crayons, 
paint or a combination of these to add some colour to the picture. 


Remember that warm colours come to the foreground and cold colours 
move back. Therefore, use the warmer colours in front and the cold colours 
towards the back to emphasise the feeling of distance even more. 


On a larger scale, this street scene could be used as backdrop for a puppet 
theatre or, on a very large scale, as the backdrop for a theatre production. 


Assessment 


Learning Outcomes(LOs) 

LO1 

CREATING, INTERPRETING AND PRESENTINGThe learner 
will be able to create, interpret and present work in each of the art 
forms. 

Assessment Standards(ASs) 


We know this when the learner: 


VISUAL ARTS 


1.7 transforms visual information into structured compositions based 
on individually selected, real or imagined situations in South Africa , 
using available materials and appropriate techniques in both two- 
dimensional and three- dimensional work. 


Arts and Culture: Music - to read simple melodies 

ARTS AND CULTURE 

Grade 6 

CREATING, INTERPRETING AND PERFORMING 
Module 17 

MUSIC: to read simple melodies 

Activity 1: 

To read simple melodies 

[LO 1.6.4] 


Step 1 


Listen to sections of "I just can't wait to be king" and "Can you feel the love 
tonight" from The Lion King. 


Step 2 

Can you sing the following two phrases? 

“T’m gonna be a mighty king, so enemies beware!” and 

“ Can you feel the love tonight, the peace the evening brings?” 


Step 3 


Draw a graph of the two melodies to show how the melody lines ascend and 
descend (pitch). 


I’m gonna be a mighty king, so enemies beware! 
Can you feel the love tonight, the peace the evening brings? 


Step 4 


ebiswl>6d forward 


Give the letter names of the notes on lines: 


Give the letter names of the notes in the spaces: 


Step 5 

Draw graphs of the given notation examples. 

(i) Draw graphs of the given notation examples. 

Are there any similarities to the graphs in STEP 4? 
Step 6 

(ii) Choose the correct title for each notation example. 


Step 7 


(iii) Add the letter names of the notes. 


Can you feel 
the love 


tonight? 


” I just can't 
wait to be 


king! 


TITEL: 


Graph 


Letter names 


TITTLE: 


Graph 


Letter names 


Activity 2: 


To research hand techniques for the drum 


[LO 1.6.3] 


‘ 
une a of a 
F ca 
winich makz a drum 
QRS # Hazy, 
body percussion 
Do you know how, 
_ sound 
a. is formed? 


pect eng ott eee t et te, 
Meee et settee - yereenees 


“Think. AG WAN verrsers A 


hs 
Seeeeee® 


How is sound obtained on string instruments? 


e The string vibrates as soon as the bow is drawn across the string. This 
causes sound! The longer the string, the lower the sound; the shorter 
the string, the higher the sound. 

e To shorten or lengthen the strings, move your hand or fingers up and 


down the string. 
How is sound obtained on a brass instrument? 


e As soon as air is blown into the pipe, the air inside vibrates. This 


causes sound! 
e By opening or covering the holes or valves, the pitch changes. 


e The longer the column of air, the lower the sound; the shorter the 
column of air, the higher the sound. 


How is sound obtained on a drum? 


e The air inside the drum vibrates when the skin of the drum is hit. 
e The pitch is determined by where the skin is hit: 


- In the middle - lower sound (base) 
- On the side - higher sound (tone) 


e There are various techniques for playing hand drums. It differs from 
area to area. We shall take a look at the following two possibilities: 
¢ The following two possibilities will be sufficient: 


- With the whole hand, open and flat, (hitting action) in the middle of the 
skin of the drum; low sound (base). 


- With the fingers on the side of the skin of the drum; high sound (tone). 


\ 


Hand technique Finger technique 


Practise the following possibilities: 


R L r ] 


- Right hand - Left hand - Right hand - Left hand 

(flat hand). - (flat hand). - (fingers). - (fingers). - 

Middle of Middle of Side of drum Side of 

drum (low drum (low (high drum (high 

sound). sound). sound). sound). 
Activity 3: 


To improvise musical phrases 


[LO 1.6.1] 


Step 1 (introductory) 


TALKING DRUMS OF AFRICA 


Let your drum do the talking! 


How are you? '__ cao kts ea 
. =, live? 


PATTERNS 


Can you decipher AND play the following? 


R R 
R L R 
R L R 
l R l r L 
l l r L 
l r l 
l R l 
R l r l R 


Try to combine the following two patterns 


1 Z 3 4 1 

R L 

l R [ 
l r l R 

R L R 


R l R 


Dice Song: 
Requirements: 
Preparation: 


e The six groups are numbered 1 to 6 (numbers of the dice). 

e Each groups creates a rhythmic pattern (two bars) in quadruple time (a 
total of eight counts). 

e Decide on the hand techniques you will be using. 

e Decide on the dynamics: loud or soft, crescendo (gradually louder) or 
diminuendo (gradually softer). 

e PRACTISE the pattern until you know it! Count out aloud. 


The composition: 


e The educator throws the dice a few times and then writes the order of 
the numbers on the board. 
e The groups now play in the order determined by the dice. 


eg.1641251 


e This type of music is known as Chance Music, one of the genres of the 
classical music of the 20" Century. It has been said that even Mozart 
sometimes used this method! 

¢ Do not stop in between! Keep on counting 1-2—3-—4-1-2-3-4 
- etc. 

e To end: All the groups can play their patterns together twice. Follow 
the educator — (s)he will show you how to play faster and louder 
gradually in order to end on a final climax. Everyone can end with 
their hands in the air! 


Assessment 


Learning Outcomes(LOs) 

LO1 

CREATING, INTERPRETING AND PRESENTINGThe learner 
will be able to create, interpret and present work in each of the art 
forms. 

Assessment Standards(ASs) 

We know this when the learner: 


MUSIC 


1.6 focuses on music from a variety of South African forms: 


e improvises and creates music phrases with voice and/or 
instruments that explore dynamics, articulation, pitch and 
rhythmic patterns; 


e plays simple rhythmic patterns on a drum or equivalent; 


e explores and uses drum hand techniques such as base slap, open 
slap, muffle; 


e reads and sings or plays the scale and simple melodies in C 
Major. 


